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INTRODUCTION

Attention everywhere has been focused, more and more upon the
community as one of the basic units in American life.

Accompany

ing this emphasis, there has developed a demand by the community
and school leaders alike that the school become the coordinating
agency in community life.

It is felt that one of the primary pur

poses of the school is to bring about desirable behavior changes in
the individual,and improve the quality of everyday living in the
community.

At the same time, it is recognized tnat the needs of

the community should in a significant manner give direction to the
work of the school.

The recognition that education is a continuing

process, and that every individual needs to continue to learn from
early childhood to old age has done much to accelerate the work of
1
the school as an essential phase of community enterprise.
Statement of Problem
The problem may be stated in the following questions:
1.

What are some curriculum patterns of the community

school as they relate to life needs in terms of community
betterment?
2.

What are some possibilities for bringing the school

and community together in terms of the contributions one
can make to the other?
5.

What is the role of educational workers in providing

the necessary experiences for the wholesome development of
children in accordance with our democratic way of life?

p. 59.

"The Community School," The School Executive, November, 19^4»
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Purpose of Study
The purpose of this study is to ascertain the educational
patterns of the community school to determine to what extent they
affect the lives of people in the community. The writer hopes to
gain an insight into the latest trend of educational thought through
an analysis of educational literature as it relates to community
living. It is also hoped that as a result of this analysis, informa
tion will be gained sufficient to assist in setting up a community
school program leading to more meaningful educational experiences
for children.
Limitations on the Scope
This investigation is confined to an analysis of current
literature in the form of books, journals, magazines, pamphlets,
and related studies as they relate to community school develop
ment from 19h0 to 1950. It is further limited to community
school patterns as they relate to the curriculum of the school,
and the responsibility of educational workers in community school
development.
Method of Procedure

2
The historical method of research was used in developing this

study with emphasis upon documentary analyses, in that the writer used
both primary and secondary sources of information in the form of books,
magazines, journals, pamphlets, and unpublished Master Theses.

2. Carter V. Good, et. al., Methodology of Educational Research,
pp. 259-285.
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After careful reading of materials on the subject, the most
important and more widely recognized developments are presented.
Definition of Terms
A community is defined as "a population aggregate, inhabit
ing a contiguous territory, integrated through past experiences,
possessing a number of basic service institutions, conscious of
its unity, and able to act in a corporate capacity in meeting
5
recurring life crises."
A community scnool is a school which evolves its purposes out
of the interests and needs of the people of the community. It em
phasizes social reconstruction through cooperative effort demo
cratically organized, and recognizes that the persistent processes
and problems of human living in local, regional, national and even
international communities should constitute the core curriculum of
the school; that the ideas, attitudes, and skills necessary for
successful living must be learned through active participation in
the solving of significant personal and group problemsj and that
education becomes truly effective as it identifies individual and
community problems as such, and then cooperatively attempts to deal
with them constructively.

5. l. A. Cook, "The Meaning of Community," Educational Method,
March, 1959, p. 259.
Samuel Everett, The Community School, p. 46l.
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REVIEW 0? RELATED STUDIES

5

Long,

in the fall of 1959* initiated a school-community

survey covering Modoc Oounty, in Northeastern California. The pur
pose of the study was to seek pertinent and authentic information
on important questions that were of major concern to the people of
Modoc County.
The five areas covered by the survey were:
Historical background of the community
Natural Resources and Industries
Recreation and Leisure
Health
The School
Growing out of the findings of the study were certain educa
tional implications which may be useful in perfecting the educational
structure, some of which are:
1. The community offers a wealth of instructional materials
which may be used in enriching the curriculum.
t

2. Greater understanding and more complete orientation to
the environment which helps in establishing a democratic
community.
5. An awakening and response on the part of the public to
some of the basic issues of the day.
4. Cooperative participation on the part of all in studying
their problems and a joint endeavor to solve them, which can
be called democracy in action.

F. L. Long, "A County-wide Survey as a Prelude to Curriculum
Changes," Nation's Schools, November, 1941, p. 16.

5

Tireman and Watson,

6

along with a few others who believed

in the efficaciousness of a community school, set out to develop
such a program in 1957 5n connection with the Department of Educa
tion of the University of New Mexico.
Nambe' community is located about eighteen miles north of
Santa Fe, with a population of about six hundred, most of which are
Spanish-speaking.

This report reveals the progress that can be

made in five years where there is cooperative effort put forth for
community improvement.

The people of Nambe1 believes

The school should be the center of the
community. It should be sensitive to the needs of
the community, and in cooperation with the parents,
plan a program that will make for the best use of
all available resources. Such an environment should
stimulate pupils to engage in many activities.
Through participating in planning, executing, and
evaluating their work they will learn to think and
to use the facts and tools of learning. They should
find the school a vital place in which it is good to
live.
In keeping with the above philosophy, the curriculum of the
school was organized around broad areas of community living,
such as: foods of the community, conserving natural resources, im
proving home life, health, social problems and processes, utiliza
tion of human resources, use of leisure time, and home and school
beautification, all in terms of making instruction more meaningful
and meeting the needs of all people in the community.
As a result of this program, there has come about a more unified
community, an increased A D A, a deepened interest of children in
school work, and community cooperation in improving everyday living.

L. 3. Tireman, La Oommunidad, p. 129
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CHAPTER II
HISTORICAL DEVELOPMENT OF THE COMMUNITY SCHOOL
American education is characterized by three important schools of
thought and action: the academic or traditional school, insisting upon
book-knowledge-set-out-to-be-learned; the progressive or activity
school, emphasizing child-interests-to-be-expressed; and the communitv
1
or life-centered school, stressing human-needs-to-be-met. The community
school may be considered a second step in progressive education in that
there is an overlapping of objectives which characterizes the two schools.
Progressive education, elaborated upon by John Dewey, and interpreted
by others who shared his views, was instituted into American education
during the early part of the twentieth century, exercising its major
2
influence between 1920 and 1950*
After 1950 there was a gradual
getting away from the progressive idea, and another innovation in educa
tional thought and study known as the community school was instituted,
exercising its major influence from 1940 on, and is still being tried
in many communities.
The basic principles upon which the community school was organized
5
and functions are:
1. The "community" is defined to include not only the immediate
locality, but also the region, the nation, and world. Such a
definition eliminates the ever present danger of fostering those
provincial attitudes which sometimes arise when community
definition is confined to the immediate locality alone.

Edward G. Olsen, School and Oommunitv. o. 11.
'
Mulhern, A History of Education, p. 585.
^Edward G. Olsen, Education in a Nation at War. p. I5I,
O
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AMERICAN SCHOOL ORIENTATIONS IN BRIEF PERSPECTIVE

TYPE OF
SCHOOL
BASIC
ORIENTATION
MAJOR
INFLUENCE
IDEA OF
HUMAN
NATURE
KEYNOTE OF
METHOD
BASIC AIMS

ACADEMIC
SCHOOL

PROGRESSIVE
SCHOOL

COMMUNITY
SCHOOL

Book-Centered

Child-Centered

Life-Centered

to 1910

1920-1950

1940 on

Innately Evil
(original sin)

Innately A-moral
Innately Good
(environmental
con
(original perfec
ditioning)
tion)
Freedom from ReTask Responsibility
straint ("Allow
("We have a job to
natural growth")
do.")
Comprehension, Ex Improved Control
(manage, reconstruct)
pression (under
stand)
Centers of Interest Social Processes
(Eskimos, story of (getting food, govern
ing, and protecting
paper, housing,
health.)
etc.)
Both
Deferred and Im
All Immediate (no
mediate
(adult concerns
concern for adult
become
child
interests)
needs)
Served
Systematically
Utilized Incident
ally (classroom is (classroom is clearing
house for experiences;
purified replica
of life; community community is laboratory
is source of mater for discovery and im
ials and experi
provement)
ences)
Documentary
Documentary
Materials
Materials
Audio-visual aide
Audio-visual aids
Resource Visitors
Resource Visitors
Interviews
Interviews
Field Trips
Field Trips
Surveys
Surveys
Extended Field
Extended Field
Studies
Studies
Camping
Camping
Service Projects
Work Experiences

Repressive Discip
line ("Spare the
rod...")
Memorization
(define, classify)

"Discipline" Sub
jects (grammar,
history, mathe
matics;)
LEARNING
All Deferred (no
VALUES
concern for child
interest)
RELATION TO" Ignored Completely
JUOCAL
(classroom is an
ivory tower; com
munity ignored)

CURRICULUM
PATTERN

TECHNIQUES
FOR
RELATING
SCHOOL AND
COMMUNITY

Documentary
Materials
Audio-visual aids
Resource Visitors

2. Recognize three major "levels of culture" to be studied
in every community, immediate or remote, contemporary or
historical: (a) the material culture: the things

people

have made (inventions); (b) the institutional culture: the
mass habits of people (governmental forms, religious prac
tices); and (c) the psychological culture: the motivations of
the people (desires, hopes, fears, values).

Such recognition

safeguards against common practices of relating community
life to the material culture alone.
5. Direct primary personal loyalties to the community's
finest traditions, ethical ideas and social values, rather
than to its geographic territory, its political structure, or
any other segment of its material or institutional culture.
Such direction of primary loyalties provide the only sure
possibility of continued individual and group stability in
a world of rapid material and institutional change.

4.

Distinguish three omnibus aims of community study which,

however, cannot actually be separated in the functional learn
ing situation: (a) social understanding: developing knowledge
about evolving culture; social motivation: establishing in
centives to constructive social improvement; and social skills
increasing personal competence in effective community partici
pation. Such differentiation extends community study beyond
the prevalent conception that it is a technique for stimula
ting intellectual understanding alone.
Plan the community school curriculum as a sequential de
velopment of student experiences from the first grade through

8

the twelfth.

The high school is rapidly becoming simply

an extension of the eight year common school, and the curricu
lum of both should therefore be planned as a unit.

Such plan

ning forestalls the possibility of purely sporadic delvings
into limited segments of community life.
6.

Begin the twelve-year sequence with a study of material

culture in the local community.

Such beginning takos ade

quate account of the young child's mental maturity level.
7.

Expansion of this local, material study in later grades

into three related dimensions: (a) space: to other communi
ties geographically; (b) time: to other communities his
torically; and (c) depth: to communities culturally.

Such

expansion provides for both intensive and extensive analysis
as the mental maturity of the child increases.
8. Ooncentrate upon social processes rather than upon social
problems until at least the senior high school year.
9.

Focus attention upon the status, problems, and social

contributions of youth as they have participated in the basic
ongoing processes of communities studied.

Such focusing easily

stimulates the psychological identification of present youth
interests with present adult concern.
10.

Utilize all major techniques for effectively relating the

school with the community: (1) first-hand experiences with
reality; (2) representations of reality; (5) symbols of reality.
Such varied use of relevant approaches avoids the common im
balance of learning resulting from limited use of one or two
techniques alone.

9

The community school seeks to realize objectives as the
following: educates youth for participation in basic areas of
personal-social living; democratizes personal and group contacts
in school and outside; uses community resources in the major
aspects of its program; cooperates with other agencies in im
proving community life, especially as it relates to children; and
functions as a service center for youth and adults.
Sixteen characteristics of the community school are:
1.

5

The community school seeks to operate continuously as

an important unit in the family of agencies serving the
common purpose of improving community living.
2. The community school shares with citizens continuing
responsibility for the identification of community needs
and the development of subsequent action programs to meet
these needs.
5.

The community school begins its responsibility for

better living with the immediate school environment.

4 . The curriculum of the community school is sufficiently
comprehensive and flexible to facilitate the realization of
its purpose.
5*

The community school program is dynamic, constantly

changing to meet emerging community needs.
6.

The community school makes full use of all community re

sources for learning experiences.

3
• John Lund, "Education can Change Community Life,"
School Life, November, 1948, p. 12.
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7. The community school develops and uses distinctive
types of teaching materials.
8. The community school shajres with other agencies the
responsibility for providing opportunities for appropriate
learning experiences for all members of the community.
9. The community school recognizes improvement in social
and community relations behavior as an indication of indivi
dual growth and development.
10»

The community school develops continuous evaluation in

terms of the quality of living for pupils, teachers, and
administrators; for the total school program; and for the
community.
11. The pupil personnel services of the community school
are cooperatively developed in relation to community needs.
12. The community school secures staff personnel properly
prepared to contribute to the distinctive objectives of the
school, facilitates effective work and continuous professional
growth by members of the staff, and maintains only those per
sonnel policies which are consistent with the school's purposes.
IJ. The community school maintains democratic pupil-teacheradministrator relationships.
14. The community school creates, and operates in, a situation
where there is high expectancy of what good schools can do to
improve community living.
15. The community school buildings, equipment, and grounds
are so designed, constructed, and used as to make it possible

to provide for children, youth, and adults those experiences
in community living which are not adequately provided by
agencies other than the school.
16.

The community school budget is the financial plan for

translating into reality the educational program which the
school board, staff members, students, and other citizens
have agreed upon as desirable for their community.
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CHAPTER III
CURRICULUM TRENDS

Integration
Never before has the public's interest in education been so
manifest as today.

This heightened interest in education on the

part of the public, and more so on the part of educational leaders
and workers has led to drastic innovations in the total program
of schools.

Thore is an awareness on the part of curriculum makers

that the curriculum of the modern school must undergo constant re
vision if it is to provide effectively the necessary educational
experiences needed for the all-round development of children.
The curriculum is considered to be the actual experiences of
1
each pupil which are affected by the school.
In keeping with the
above definition, the community school curriculum seeks to integrate
the population aggregate which it serves, and to develop with the
population the knowledges, attitudes, appreciations, and skills
necessary for the continuation and improvement of desirable group
2
life.
Hayes offers five possible ways of integrating school and
5
community:
1.

i

The school operates as an educational center for adults.

—•—

•———

J• Murray Lee and Dorris M. Lee, The Child and His Curriculum.
p. 197.
2 Milosh Muntyan, "Community School Concepts," Journal of
Educational Research. April, 194-8, p. 606.
3 Will Hayes, "Community SChool and Its 2-Way Bridges," The
Clearing House. April, 1949, p. 458.
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2.

The school should utilize the community resources to

invigorate the conventional program.
5.

The school should center its curriculum in a study of

community structure, processes, and problems.
4.

The school should improve the community through par

ticipation in its activities.
5*

The school should lead in coordinating the educational

efforts of the community.
If this type of integration is to be realized,the curriculum
must be revised in both theory and practice.

There seems to be

general agreement among community school minded educators that
the processes and problems of human living in local, regional,
national, and international communities should occupy the most
important place in the curriculum of the school if education is
to be truly effective.

It is also believed that the ideas, atti

tudes, and types of skills needed for everyday living must be
gained through active and purposeful participation in solving
4
personal and group problems.
In the process of integration, provisions are made for the
development of fundamental or basic skills through real-life situa5
tions.
Some activities which provide for such opportunities are:
Arithmetic skills may be practiced in figuring the cost of a trip
to the neighboring city, the cost of certain articles of clothing
and food for one month.

Will Hayes, 0£. cit. p. 459.
5* Maurice F. Seay, "The Community School, Childhood Education,
November, 1947* p. 127.
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Written composition may take the form of letters to friends,
articles to the school paper, and reporting information secured
from the local health office. While children are engaging in
those activities which provide opportunities for learning skills
and acquiring information, they are at the same time forming
attitudes and developing appreciations which not only influence
their own lives, but the lives of those in the community in which
they live. These experiences tend to facilitate learning and make
instruction more meaningful to children.
There is wide recognition of the need for community partici
pation in planning educational experiences for children. Coopera
tion on the part of community agency representatives and parents
helps the school identify needs, which in turn facilitates the
development of an educational program designed to meet those needs,
as well as assist in the creating of an environment in which children
can grow to be democratic, creative, inventive, and eager to con-

6

tribute to the total welfare of the community.

The school alone

cannot provide the necessary experiences, but in cooperation with
all community agencies can bring about a fuller realization of the
7
objectives of education.

<->. Gordon KacKenzie, "Community Cooperation in Curriculum
Planning," Teachers College Record, March, 195^, P* 55^*
7. Edward G. Olsen, "Getting the Community in the Curriculum,"
Educational Leadership. February, 1947, p» 555.
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Utilizing Oonrm.un.ity Resources
Every community has a variety of educational resources that
may be utilized in enriching the curriculum of the school#

The

following list are some of the many resources to be found in
8
many communities:
1.

Business
a.
b.
c.
d.
e.
f.
g.
h.
i.
j.

banks
business offices
food markets- retail and wholesale
hotels
local stock exchange
laundries
lumber yards
restaurants
service stations
shops
(1) antique
(2) animal-pets
(5) clothing
(4) hobbies
k. stores
(1) drug
(2) drygoods
(5) department
(4) jewelry
(5) variety

II.

III•

IV.

Oivic
a.
b.
c.
d.
e.

Organizations
local chamber of commerce
P. T. A.
patriotic groups
service clubs
women's clubs

0 ommunications
a. radio broadcasting station
b. telegraph office
c. telephone office
d. newspaper office
Cultural
a. architecture
b. churches, public buildings
c. art gallery
d. art studio
e. book stores
f. musical concerts
g. music, literary, and other study groups

8. Marie H Mehl, et. al., Teaching in Elementary School, p.

16

h. private collections of art
i. public schools
j. schools and colleges
V.

VI.

VII.

VIII.

IX.

Governmental Agencies
a. city hall
b. county agricultural agents
c. county court house
d. fire department
e. forest rangers' headquarters
f. game warden
g. reclamation service office
h. police department
i. post office
j. school superintendent's office
k. traffic safety officers
1. weather bureau
Health Service
a. hospitals
b. public health department
c. sanitation department
d. water department
Historical Resources
a. historical museum
b. local persons available as speakers
c. memorial markers and buildings
d. old landmarks
e. printed documents and records
Housing
a. private homes
b. public housing projects
Industries
a. bakeries
b. bottling plants
c. cheese factories
d. coal mines
e. cutlery
f. dairies
g. factories
(1) canning
(2) oil refining
(5) textiles
(4) sugar refining
(5) metals
h. farms
(1) experimental
(2) general crops
(5) specialized
cotton
5b. dairy
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i.
j.
k.
1.
m.
X.
XI.

XII.

XIII.

XIV.

grain elevators
ice plant
printing plants
public utilities, power and light
rock quarries

Labor
a. labor organization headquarters
Natlire
a. aquariums
b. birds
c. farm animals
d. florist's shops
e. insects
f. plants
(1) land
(2) water
g. public parks
h. rivers, ocean front
i. rock formation, hills, mountains
j. soil
k. water fowl
1, zoo
Public Welfare
a. child welfare centers
b. Community Chest headquarters
c. local Red Cross offices
d. orphanages
e. social welfare agencies
Recreation
a. public recreational activities
b. motion picture theatre
c. private recreational facilities
d. public park system
e. club organizations
Transportation
a. airport
b. automobile service stations
c. bus station
d. docks, ferry
e. garages
f. harbors, docks, bridges
g. railroad stations- passenger, freight
h. streets, traffic signs
i. tourist services, trips to places of local
interest

18

Care should be exercised in selecting resources to De used
in the instructional program, so as to use only those resources that
bear directly or indirectly on the respective area 01 learning, as
9
well as on the various major fields of learning.

Bridging gaps between school and community.
10
Hayes,
quoting the Educational Policies Commission, says;
Many schools are literally insulated in their
communities. They are pedagogic islands, cut off by
channels of convention from the world which surrounds
them, and the inhabitants of these islands rarely
venture to cross these channels during school hours.
To be sure, they read about the surrounding world in
books, and they return to live on the mainland when
school is out. Few schools, however, have built
bridges over which people may freely pass back and
forth between school and community.
11
Olsen,
sets forth the following ten bridges between school
and community which should be used in every school;
Documentary materials
"Documentary materials" is a generic term applied to all
written or printed sources of information, but not including
maps, charts, photographs, or other such visual aids. Among the
chief kinds of documentary materials are books, magazines, news
papers, pamphlets, diaries, school and library records, and deeds.
Documentary materials, well used, can; provide interesting
teaching materials for many academic fields such as those of civics,

9
.
January,
10.
H*

Paul R.Pierce, "Selling a Community," Progressive Education,
19^5* P* 21.
Will Hayes, op. cit. p. 460.
Edward G. Olsen, School and Community, pp. 75~288.
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economics, history, sociology, science, home economics, indus
trial arts, and the like; promotes development of the scientific
attitude in the analysis of community traditions, interests, out
looks, and so forth,since of all informational sources, the
printed page may be the meet impersonal and least emotional;
stimulate needed perspective by providing comparable data from
communities distant in either space or time or both; permit in
telligent solution of community problems by basing both analysis
and policy-making upon accurate data objectively gathered.
Audio-Visual Aids
"Audio-visual aids" are mechanical teaching devices which
appeal directly to the physical senses, particularly those of
hearing and sight. These valuable teaching aids may: furnish
vivid experiences which are the essential basis for intellectual
analysis, comparison, and generalization about the world of things
and people; provide a simplified view of complex data and thereby
render complicated physical, social, and aesthetic situations
more easily intelligible; personalize geographically distant scenes
and events as they almost literally "bring the world into the
classroom;" make real the past as they recreate for the pupils
dramatic and authentic episodes of history; economize time by pre
senting a wealth of impressions to the students in a we11-organized,
concise, and intrinsically interesting mariner.
Resource Visitors
The term "resource visitors" is applied to a people who can
demonstrate special accomplishments or particular abilities which
are of interest and value to school pupils, and who are also both

20

able and willing to display, discuss, or otherwise present their
attainments before a student group. The rich and varied backgrounds
of people who share experiences with pupils maices the school pro
gram vital and realistic. The use of human resources may: permit
vital and realistic experiences when excursions are not feasible
because of distance, cost, transportation, hazards involved, size
of class, school regulations, or refusal of factories, laboratories
and the like to admit visitors; help pupils to realize that peo
ple as well as books are desirable sources of information and in
spiration; create better understanding of many different types of
people and help students identify themselves with other people
and their problems; promote social experiences shared by both
youth and adults to their mutual interest and satisfaction, thereby
increasing the respect of each age group for the other; provide
opportunity for developing social skills in real life situationsletter writing, telephoning, making introductions, receiving guests,
carrying on a conversation, interviewing, listening attentively,
leading discussions; allows adults to learn, through their own
experience, what modern teachers are trying to do for pupils.
Interviews
"Interviews" are informal personal conferences wherein one or
more students question an adult to get authoritative opinion or
information of some sort. It differs from using resource visitors
in that, the interview is usually held in the expert's usual place
of work or residence, rather than in the classroom, and the inter
view is primarily a question-and-answer procedure. The advantage

21

of the interview is: it gives students a personalized view of
comm.un.ity living and of some of the values and ends toward which
selected residents would direct it# Through their eyes, and in
man-to-man intimacy, young people may see community processes in
operation? with these adults they may assess human relations.
Field Trips
The term "field trip" is used to designate any organized
excursion which is taken by school pupils as an integral part of
their academic work, and primarily for educational purposes. They
help: facilitate opportunity for personal experiences with things
real, concrete, dramatic, and hence, highly educative; provide
sensory perceptions which cannot otherwise be experienced-

the

taste of fresh milk, the odor of wild flowers, the roar of
machinery, the heat of a steel mill, the sight of real things in
the real world of adults; deepen insight into even familiar
phenomena in the environment, for as these matters are freshly
interpreted, they take on new meaning; motivate
by utilizing

school work

natural curiousity, and thus make possible those

deep satisfactions which arise out of personal exploration and
discovery; arouse student interest in new areas of thought and
activity, thereby often leading to further individual reading and
field explorations outside the school hours; integrate classroom
instruction by exposing conventional subject matter divisions as
artificial, and by enabling pupils to view facts and forces as
they exist in their everyday relationships; enrich the instructional
process for both pupils and teacherp, since the very activity of
jointly planning, executing and evaluating an excursion provides a
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common experience of considerable educational significance; build
character through the practical necessity of developing such traits
as courtesy, patience, sportsmanship, cooperativeness and the like*.
Surveys
The

n survey"

may be defined as an accurate determination,

through organized study, of social or physical data, particularlv
with reference to its spatial patterning and causal relationships.
The survey; fosters comprehensive understanding of community
structure and processes in their everyday operation, interaction,
and complexity; stimulates depth of insight into vital community
problems and trends as these have been influenced by past condi
tions, present developments, and future prospects; discloses prob
lems which should be met- not because teacher or textbook loftily
says so, but because the evidence itself inescapably reveals the
need; suggests possibilities for student participation in the
ongoing processes of the community; develops an awareness of human
interdependence and of the practical necessity for general civic
cooperation in carrying on successful individual and group living;
promotes superior citizenship by providing extended experience in
the making of critical judgments concerning existing conditions.
Extended Field Studies
"Extended field studies" combine the essential elements of a
long excursion and a survey; that is, they take the group out of
its home environment and into a new one for the purpose of serious
field analysis over an extended period of time.

Extended field

studies; stimulate imagination and learning interests as they
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introduce us to new and different environments; expand horizons
by making us acquainted with people whose manners, customs, living
standards, outlooks, and interests may be quite different from
our own; facilitate objectivity in studying controversial issues;
provide perspective upon the home and community situation; teach the
art of living with others; treat students and teachers as complete
personalities. The limited and somewhat hierarchical relations of
the classroom are discarded.
School Clamping
"Camping" is defined as a group of people living close to Nature.
Camping is beneficial in that it: provides sustained experience in
democratic living and community service; fosters intimate apprecia
tion of Nature; promotes health through developing outdoor interests.
Service Projects
"Service projects"are cooperative group activities organized
and carried out by students as a specific contribution to civic
welfare. Service projects: give hope and courage to youth who are
in danger of demoralizing frustrations; effect definite social im
provements and thereby enable youth to contribute to the social
progress of his group; promote status for youth by enabling adults
of the community to understand and approve the contributions being
made by youth to the common civic welfare; stimulate all-round
growth and development of the students, since projects undertaken
are of such nature as to necessitate sustained and integrated effort
of intellect, emotions, and physique; help to make world citizens
out of provincial youngsters because they lift their imagination
from petty matters to the enduring life concerns of all peoples
everywhere.
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Work Experiences
"Work experiences" means practical activity in the production
or distribution of goods or services exercised in a normal way in
business, industrial, professional, and institutional fields.
Work experiences are believed to be valuable in that they: offer
occupational orientation and exploratory vocational experience;
stimulate a healthy attitude toward work, including the desire
to secure needed occupational information, skills, habits and
discipline; deepen civic insight as it brings first-hand contact
with varying social-individual and group-industrial problems and
conditions in their relation to problems of employment, wages,
conditions of work, government regulations, consumer income, and
the economic meaning of wealth production; identify the adolescent
with the adult group through their cooperative attempts to meet
a real-life need in a real situation; relate doing with thinking.
Excessively verbalized education is not adequately functional
for the modern school. The mind and the body are one, and must be
educated as a unit.
Sources of curriculum materials
The wide awake teacher will find at her disposal, and will
make use of a wide variety of curriculum materials that inay be se
cured from the following:
Textbooks
Standard Publishers
Civic Organizations
Protective Agencies
Biographical Dictionaries
Cumulative Indexes
Local chamber of commerce
State Departments of Education
Experiment stations
Periodical literature

Supplementary books
Governments
Health Agencies
Business Organizations
Encyclopedias
Yearbooks, handbooks
Pamphlets
Local agencies
Census reports
Almanacs
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CHAPTER IV
THE ROLE OF EDUCATIONAL WORKERS IN THE COMMUNITY SCHOOL

Administrators
Leadership is the keynote to success in many group endeavors.
The effectiveness of any school community program for the most
part will depend upon the quality of leadership found in the
community. In any attempt to make education more life-like tnrough
more closely relating the school program with that of the community,
the administrator has taken upon himself an inescapable responsi
bility for leadership. The administrator for the community school
must possess the essential qualities for dynamic leadership in
group living. In keeping with the major purpose of the school
program, that of meeting the needs of children and adults in the
community, there must be self-realization on the part of leaders
of their task if there is to be full realization of the objectives
of education. This calls for directing all his energies toward
knowing the community, and in cooperation with other agencies of
the community,work toward the solution of common problems.
1
Lund emphasizes the fact that:
Democratic educational leadership does not come about
accidentally: It has a structure and a technique and inward
motivations, highly personal in nature, resting upon abiding
convictions; that the welfare of the group is assured by the
welfare of each individual; that decisions reached by coopera
tive use of intelligence are, in total, more valid than deci
sions made by individuals; that all persons can make unique
and important contributions; that real growth comes from
within the group rather than from without; that democratic
methods are efficient methods; and that a real and devout re
spect and affection for all men isthe essential component of
a great personal leadership in a democratic society.
1

John Lund, "Emerging Programs for Improving Educational
Leadership in American Education,11 School Life, November, 19^9» p.26.
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Teachers
The coimmunity school calls for "teachers who are community
minded, who possess social underst<aiming ana benavior, skin i.n
cooperation, skill in mediating knowledge, friendliness and
understanding with children and adults, and faith in the worcm
of teaching. Respect for personality, creativeness, initiative,
personal magnetism, adaptability, leadership and cooperation are
only a few of the essential qualities all teachers should possess,
which is no less true of teachers in community schools.
If the objectives of education are to be fully realized, it is
imperative that teachers: study the school and community in terms
of needs, values, mores and desires of those who make up the com
munity; recognize human differences as normal and desirable in a
democratic community; know the larger state and regional resources;
participate with others in studying community needs and acting
in a corporate capacity in attacking community problems, especially
those that bear upon the education of boys and girls. It is felt
that teachers have the most outstanding opportunity for shaping
the lives and destinies of those boys and girls whom they teach,
and should therefore realize their divine responsibility and obli
gation for guiding them into areas of wholesome living which
will in turn improve the quality of everyday living in local, state,
national,and international communities. In accepting this challenge,
teachers should be guided by basic principles of successful teach
ing applicable to any situation.
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Some basic teaching principles that should be used in
2

community school programs are:
1*

Educate the whole child.

Integrated learning which

involves intellectual understanding, social poise, physical
activity, emotional control, aesthetic response, and bodily
skills is more effective than partial learning.
2. Keep the program flexible, informal, and democratic, so
as to provide for individual and group participation in
discovering facts.
5»

Capitalize upon present pupil interests, as each child

is interested in his own community.
4.

Let motivation be intrinsic.

Solving problems which

actually develop out of pupil's interest, concerns, and
needs require little artificial motivation.
5.

Make learning experiences vivid and direct, as first

hand contact is ultimate realism which is not easily effaced.
6.

Stress problem solving, the basis of functional learn

ing, as real life abounds in problems.
7.

Let the curriculum mirror the community.

is vised as a laboratory.

The community

Within every community go on the

basic social processes of getting a living, preserving health,
sharing in citizenship, rearing children, seeking amusement,
expressing religious impulses which when studied by children
tend to make the school as well as life truly educative.

2

.

Edward Gr. Olsen, op. cit. p. 52.
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It is important that all who engage in the business of
educating children,directly or indirectly, realize and fully
accept the great responsibility and problem sincerely, ever
cognizant of the need for continued improvement, if their efforts
to help people are to become a reality, which will ultimately
result in bringing about desirable behavior changes in the
individual, and concommitantly make the world a better place in
which to live.
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CHAPTER V
SUMMARY

1. The underlying philosophy of the community school stresses
human needs to be met.
2. It centers its curriculum in a study of community structure,

processes and problems, and begins its responsibility for better
living with the immediate school environment.
5. The community school seeks to integrate the population
which it serves, and to develop with the population the knowledges,
attitudes, appreciations, and skills necessary for the continua
tion and improvement of desirable group life.
4. The community school attempts to secure staff personnel
properly prepared to contribute to the distinctive objectives of
the school.
5. The community school maintains democratic pupil-teacheradministrator relationships.
6. The community school attempts to provide for children,
youth, and adults those experiences in community living which are
not adequately provided by agencies other than the school.
7. The community school operates for all, and community
agencies cooperate with the school in planning educational experiences
for children.
8. The community school makes extensive use of the many educa
tional resources in the community.
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CONCLUSION

The community school represents in no small way an attempt
to focus the experiences of children, adolescents, and adults toward
learning that is realistic#

Every effort is put forth to integrate

the school and community, so as to facilitate the providing of
realistic experiences.

Cooperative participation in the study of

community processes and problems of human living, along with
cooperative attempts'to.deal with them constructively, constitute
the core curriculum of the community school.

This cooperative en

deavor facilitates the development of an educational program designed
to meet common needs, as well as to assist in creating an environment
in which children can grow to be democratic, creative, inventive, and
eager to contribute to the total welfare of the community.
In view of the above facts, we may further conclude that the
community school is making a definite and worthwhile contribution
to the improvement of our society.
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